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FOREWORD

This pamphlet has been developed as a practical guide to educa-
tors and parents interested in understanding as much as possible
about reporting student progress to the home. It includes different
reporting systems, ccntents of reports, and sources for reporting to
parents. The conclusion includes a model reporting plan, which may
be especially useful to parents and teachers interested in improving
their school district’s reporting system.

The primary theme is that open two-way communication be-
tween home and school is the most important ingredient in a satis-
factory reporting plan. This idea is carried through the discussions,
allowing parents and teachers access to many reporting ideas beyond
the traditional report card.
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CHAPTER 1

INTRODUCTION

Since the earliest days of formal education, schools have feli
the need to evaluate and report on the progress of their students.
This evaluation and reporting process has usually been centered
around the report card in American education. In many schools the
report card has been the only instrument used to inform parents of
their child’s progress and activities in school.

However, the report card has been the bane of many a teach-
er's and many a child's existence. Teachers find the standards for
assigning letter grades to be nebulous and dislike giving low grades
to students who exert considerable effort but fail nonetheless. Stu-
dents traditionally dread report cards, beginning, it seems, in the
otherwise carefree days of first grade. Low marks cause lowered
self-esteem, anxiety and parental displeasure.

Parents are not aiways pleased with the conventional report
card method of reporting, even.if their children always receive noth-
ing but A’s. Parents may want more information about what their
child is doing and learning in school than the report car 1 presents.
Stating that a child has gotten an A in English may be reassuring,
but does not tell a great deal about what he has actually been doing
all year. A lack of standardization of reporting and evaluation meth-
ods often exists, 2ven within the same school from teacher to teach-
er and grade to grade. An A can have many different meanings.
Parents understandably may confuse these meanings. The goals
that school djstricts set for their reporting methods, of informing
parents as fully as possible of their child's life in school in a way that
is clearly understandable, are frequently unmet. .

In an effort to remedy this situation, a number of schools are
attempting innovations in reporting and evaluation techniques. The
innovations generally attempt to inform parents more fully of their
child’s complete program and progress in school by including many
types of information and sometirzes by using a combination of many
techniques.

However, such innovations have not always been 3 complete suc-
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cess either. Parents sumetimes prefer the traditional report card
and lobby vigorously against any change. This is especially likely
to happen when such innovativns are introduced without any prior
parent consultation.

"

Some persuns have alsu been disappointed in reporting izinova-
tions because they have not resulted in any immediate, dramatic im-
provement 1n pupil achievement. Educators have sometimes viewed
such nnovations as a panacea for all education’s ills, rather than
niore correctly viewing them as an effort to enlighten parents and
climinate the harmful side effects of letter grades and report cards.
This 1s not to negate their value, however, for development of op-
timal reporting systems truly can cunsiderably enhance the relation-
ship of the schools to the communities they serve. ’

This book will examine various aspects of reporting student
progress to parents and prupose a model reporting system that at-
tempts to avoid the hazards of many reporting systems. Chapter II
will discuss the three general purposes of pupil reporting systems.
Chapter III will cuver the content of reports to parents. Chapter IV
wil] be comprised of svurces of information for reporting. Chapter
Vv will include the various means of reporting to parents. Chapter VI
will be the proposed model.

<

CHAPTER II

PURPOSE OF REPORTING SYSTEM

The primary purposes of the majority of reporting systems can
be considered in three general categories:

1. Student motivation
2. Description
3. Public Relations

Student Motivation

One of .the original purposes of school reporting system was to
instill motivation to achieve more in school. Educators believed
that fear of public failure, such as low report card grades involved,
would therefore inspire students to perform better in school. Some
research studies did ndeed indicate that sume students were strong-
ly motnated by either the prospect of recéiving good or superior
marks or by fear of failing marks.




s

However, other rescarchers found such factors to be insignifi-
cant or incidental tu-student motivativn toward school achievement.
Findings suggest that children’s motivation in school 1s¢based upon
a complex interaction of factors, with a desire for good grades or
fear of poor grades being one of these factor., with varying impor-
tance to ihdividual students. Students’ motivation can be deter-
mined by a wide variety of circumstances, many independent of the
classroom and teaching methcds associated with it.

Thus, to attribute motivation or the lack of it solely to the ef-
fects of any reporting system cannot be substantiated. A reporting
plan does not serve as an indispendable source of motivation.

Most «ducators will now agrag that intrinsic motivation is the
most méaningful and long lasting \notivation, far more important
to the students’ life long learning pa\tern than the momentary moti-
vation produced by the hope of getdng an A on a test. Although
the anticipation of good grades may be of value to some students,
caution should be exercised that extrigsic modes of motivation do
not become the end-alls of life in the classroom, effectively smother-
ing student interest in intrinsic rewards.

Intrinsic motivation can best be developed and maximized in
the classrcom by increasing student patticipation in the evaluation
and marking process. Student participition allows students to de-
velop a sense of value by participainf in important decisions, as
well as receiving immediate a nerally honest feedb.ck regard-

ing their classroom perfor ce.

Even seemingly equitable grading systems have punitive as-
pects. A teacher who gave nothing but A's probably wouldn’t last,
there are always some students who receive D's and F's. Low grades
can seriously hinder a student’s future learning by instilling a nega-
tive self-image and pervasive fear of failure. Thus a self-fulfilling
prophesy can be, created and maintained that will foliow a student
through life. In such cases grades can effectively stifle rather than
enhance motivation for learning.

However, this is not to say that all marking systems are without
mytivational value to students. A thoughtful marking system can
prowide the student with a scries of check points showing the prog-
ress made in the successive attainment of objectives. This elimin-
ates unfair comparisun of students and personalizes learmng as well
as marking. It is likely to be moure rewarding and motivational to
students.

Description

to provide as accuratedus possible a description of how the child is

One of the primar% goals of the majority of reporting plans is
functivning in the school life. Reporting on student progress is car-
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ried on furmally and informally in describing academic and social
aspects of student progress. .-

The evaluation of students should be a continuous pror 3ss, gath-
ering information that reveals changes in student learnirg and be-
havior as students progress through school, changes that include all
phases of the life of the student. Reporting methods should be con-
cerned not just with academic success, but with changes in social

, and emotional development anl attitudes necessary for future life
“ and learning in the community.

Such observations should be communicated to the student and
his parents in as clear and concise a fashion as possible. Behavior
can best be described if the observer knows what to look for and
describe. Educational objectives that are specific and comprehensi-
ble facilitate teacher observation and evaluation. These objectives
should be based c¢n learning theory and child growth and develop-
ment principles as they apply to the classroom. The knowledge of
these objectives will clarify the teacher's job and aid him in provid-
ing effective instructional services as well as communicating stu-
dents’ progress to parents in the best way possible.

-

If the requirements of the district make it mandatory that the
teacher use grades tu describe student progress, he should exercise
caution 1n carefully defining just what each grade will mean in terms
of student development, using descriptions of real learning activities
rather than mere memorization. Grades can have the unpleasant
tendency of distracting parents and students away from the proper
functions of education, if care is not taken in setting standards for.
and assigning grades. }I .

The teacher should-consult with parents and students to enlist
their aid in determining and defining what Kind of developmel) is
expected. The teacher should keep uppermost in his mind the, fact
of individual differences, and the fact that the classroom must be
a cooperative as well as a competitive situation. Symbols must n%t b\e
s0 glorified that they obscure the true educational purpose.

\——\

A major criticism of most reporting sysiems is that they are
unduly dominated by comparisons between students. Reports based
on whether the child is continuing to/grow at a rate and in ways
which are appropriate are morg desirable.

1

Public Relations

Parents, students, schuul personnel, and the board of education
are all desirous of learning as tauch-as possible about the school life
of the students. Such information can be classified as one facet of
the schoul’s public relatiuns program, providing information about
?ducational programs and objectives and describing student per-
ormance. .




7

School-home communic must be . two-way process. Par-
ents and teachers musf work together to develop a cuinmon point
of view on the purposes f reporting. Such endeavors would. lead
tq increased comypunicat’n between the home and the school and
decreased fricti?)lhmat reporting time. Open communication is espe-

/

reporting.to pyrents, Innovations can be baffling and disturbing to

. cially impo;i:?when a school attempts innovations in methods of

“parents, if‘sufficient groundwork has not been laid and parents have

not been included in planring. Obviously, angry and misinformed
payents can defeat even the most thoughtful reporting revisions.

4]

the past when reports to the home of student progress con-
sisted wyimarily of symbolic representations, such as letter grades
and percentages, parents generally assumed that such rvpresenta-
tions were easily understood and clear in meaning. Now, 1 owever,
educational objectives are changing and reporting systems are fre-
quently being changed with thein. Unfortunately, many parents and
some educators have been in the position of opposing any innovation
in reporting procedures because of ignorance of their actual value
and importance. This is why it is mandatory that methods for com-
municating the rationale be developed. )

: ~

The Association for Supery:sion an. Curriculum Development

(1) suggests the following as being mutual purposes of a reporting
system on which parents and teachers can agree:

1. Communicating the child’s needs and problems as they
relate to his progress zlong all lines of developmental
growth. .

2. Communicating the lev>! and progress each child is mak-
ing in each level of growth at a given time.

3. Communicating the possibilities and responsibilities for
helping the child in mutually acceptable ways.

Reporting systems can be of great value to the teac%er in evalu-
ating the school program from the point of view of pdpil growth,
and then transmitting this information to parents. The perceptive
teacher can learn much about how the school is functioring from
what goes out to parents in report cards.

The amount of actual communication taking place between the
hume and the school is more smportant than which specitic method
is being utilized. A reporting plan which promotes communication
would be the best from every point of view. Parents who are ade-
quately informed about reporting systems are much more likely to
cooperate with the school in accomplishing its objectives.

8

‘9




CHAPTER IIT-

CONTENTS OF REPORTS TO PARENTS -

A comprehensive ¢ .mination of the primary contents of re-
ports to parents show that there are five general areas included in
reports. comparative infurmation, social adjustment information, in-
dividualized information, information about how well the child works
to capacity, and physical development information,

Comparative Information

One means that has been used to describe student performance
has been to compare that performance with that of other students,
locally or nationally. This practice of evaluating students by com-
paring them with other students has become a controversial educa-
tional issue in recent years. .

Some educators and parents feel that reporting methods ./hich
do not stress competitiveness and comparisons are most desirable,
since they elimnate many of the negative by-products of convention-
al report cards, especially those consisting of letter grades, which
are generally based on hov a child does in relaticnship-to his class-
mates. Informal reporting methods which do not place primary or
undue emphasis on comparison of students are more satisfactory.

Marking systems based on cumparison have been criticized for
a lack of valid norms. It often happens that an A from one teacher
will have a completely different basis from another, even if the
course and subject matter are exactly the same. Obyiously; even
greater deviations are possible and indeed highly likely from grade
{o grade, school to school, district to district, ad infinitum. An A
cannot be taken at face value, nor can an F.

Grade nurms are often virtually meaningless. Rather than norm
referenced marking procedures, criterion referenced marking
should be used. This method strives to put marking on an absolute
instead of a relative basis. This methcd might prove difficult in
some abstract subject areas, but a planned continuum of subject-mat-
ter knowledge should be possible in all areas.

Grading on the basis of the bell curve has. been sanctified by
some educators and cursed by otheis. It has been pointed out that
use of the bell curve in a classroom, with a relatively small number
of students, 15 especially ludicrous, since the chances of obtaining an
accurate distribution are virtually nil. Use of the bell curve in a
classroom wheremn ability grouping has been used is especially un-
fair, since enforcement of a rigid bell curve systém means some stu-

9
210




dents in a bright class who would ordinarily receive A's and B’s
would get C's and D's te satisfy the demnands for a “perfect™ curve.

. This might lead one to conclude that some teachers are nsere inter-

ested in art than logic.

It cannot be denied that some parents do want to know how
their child measures up tv his peers in terms of school performance.
However, the schoul must exércise utmost caution in fairly evaluat-
ing and reporting student progress, and should include other types
of information without relying totally on comparative information.

Social Adjustment Informatioi: ] p

Current concern with the development of the total student,
rather than prior dedication only .to the 3 R's and academic basics,
has led schools tv explure’'means of comveying broader information
to parents about student growth and progress. For this reason, re-
ports tu parents often now include information about social adjust-
ment.

Reporting procedures should attempt to give as comprehensive
a picture of the life of the child in the school as pussible. Thus re-
porting should include evidence of growth in knowledge and atti-
tudes necessary to future life in our societye

Human relations skills that a child has developed in the course
of the year is certainly a valid area for including in reports to,the
hom' Skills in getting along wiih other peoplg are a necessary part
of student development and growth.

Individualized Inforriation | .

Individualized intormation about student development has be-
come preferable to and of greater interest than information based
solely on comparisons of student pecformance. Parents tend to want
as much specific information as possible about their child and his
personal progress rather than the more traditional ABCDF report
card method; whith depends primarily on an assessment.of how the
student compares with his peers. Teachers also often prefer an in-
dividualized system of reporting, since it represents less penalty and
trauma for the slower student.

In"some cases, especially the ungraded and free schools, indi-
vidualized réporting methods are the only ones used. Individualized

information .s the unly type of information transmitted to the home_

and to the student, about his performance. Although 1t isn't possible
to detect whether this is truly the wave-of the future it does seem
likely that further use of individualization of reporting and evalua-
tion procedures within the conventional school setting wili take
place. For teacher and parent to take part in an interchange of in-

.
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. .
dividvalized information about the child can have great value in
. helping the parents and teachers guide and counse! children success-
fully. . .

-

Informatior. about How Well the.Child Works to Capacfty

Parents want to know what their child’s potentialities are and
hew successful he 1s in fulfilling them. Parents become concerned
when 1t seems to them that their child is not doing as well as he
might. The proublem of hunestly and cumpletely assessing a child’s
putentialitiés has consistently baffled and frustrated educators. Al
thuugh intelligence tests have becn arvund for many years, their use |
and misuse are still tupics of dively debate by parents and teachers.

“

. In addition to this basic inability to make accurate assessment
of student growth potential, educaturs have alsv run into difficulties
in helping students who scem clearly not to be accomplishing all
they might. . -

These problems are of course reflected in attempts to report in-
furmativn about the child’s performance in re.ationship to his abil-
ities. When ascertaining real ability is such a nebulous proposition,
reporting on aptifude and ability also is fraught with uncertainty.

‘Nevertheless, some hazards can be avoided if reporting and
evaluativn are based vn clearly defined levels of growth that allow
the child to prugress lugically frum uvne step to another as his abil- |
ities permit hum to. The repurting items should be part of the tctal
educational program which would be based on recognizing and. pro-
viding continual sequential growth and development in all curricu-
lum areas, allowing students to maximize their own strengths and
resources. Students would not be pressured tu measuré up te some
unrealistic ideal. .

o/

One way uf assessing per‘ur.nance capacity is by organizing the
curriculum in a weighted manner, alloning the student to choose
the 1nstruction that meets his needs. Accomplishing a particular
‘task woula alluw the student tu continue in‘studying and completing
the sequence.  Flexibiity in determining objectives must be inher-
ent 1n such a curriculum. The reporting process then becomes more
accurate as a student must accomplish specific ubjectives indicating
fulfillment of certain levels of achievement. .

Information ahout Physical Development

Information abuut the physical development of the child has
value tu the parent and teacher seeking infcrmation about the total
growth and progress of the child. The school should attempt to in-
furm parents about their child’s attitude toward his health, and his
energy output as vbserved in the classroom and 1n physical educa.
1 |
¥ .
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tion activities. This helps complete the total picture of the child

‘which reporting seeks to present.

4

SOURCES OF INFORMATION FOR REPORTING

CHAPTER 1V

< ] - -
The sample sources of reporting provide the sources from
which specific information about the child's cognitive, sociopsycho-

logical, and physical growth can be obtained.

* For comparative infermation, the use of standardized tests pro- .

vide a more accurate picture of a pupil's strengths and weakhesses
in subject matters. The avdilable norms afford bases for comparing
students’ achicvement to that of other students. Aptitude tests help
assess a student’s ability to achieve in relationship to that of his
classmates.

Standardized tests have little or no meaning except to indicate
how well a child has done in relationship to others in the testing
group. The norms generully employed on the elementary school ley-
el are grade norms, which interpret a child’s test score by comparing
him with the aserage scores in the norming population. Percentile
norr{)s describe a child’s relative position among pupils of his grade
level. ‘ .

Comparative information can also be’obtained from mastery
tests and achievement tests. Mastery tests have been given to test
how much of a subject a student has actually learned and to deter-
mine how his learning compares with that of other students. Achieve-
ment scores also compare how well the child does in comparison
with others.

Locally standardized norms generally afford b_etfer comparison
results ‘than nationally standardized norms. . =

Social adjustment information can be obtained in a number of
ways A teacher who has been-trained in'systematic student observa-
tion can gather a considerablc amount of information about a stu-
dent through informal methods. Students exhibit social and emo-
tional maturity throughout the school day by their reactions to fail-
ure, criticism, praise, and social interaction. An . anecdotal record,
which is a recording of behavior as it occurs, can be very useful in
asscssing total social adjustment. However, the teacter must exer-
cise caution in being objective in recording exactly what happened

12
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in a particular situation, rather than using personal subjective im-
pressions of students, which are of little real value in learning about
student behavior.

Careful observation makes possible an appraisal of aspects of
growth for which few adequate objective instruments are available.
These observations may bring to light aspects of social and emotional
development, having wider implications for many problems in aca-
demic areas. h

Informal teacher-parent, teacher-student, and teach%‘-parent-
student conferences can be a major source of information on social
development and adjustment. The conference allows the teacher to
find out factors that may be affecting the school life of the child,
which might not otherwise be brought to light. The conference also
aids the teacher in communicating information to the parénts about
social problems the child may be having more accurately than writ-
ten reports.

Sucial growth and development can also be evaluated by use of
questionnaires and projective techniques.

Questionnaires are available which serve as personality inven-
tories by drawing vut responses to questions designed to ascertain
such traits as self-rehance and aggressiveness. Projective devices
such as the Thematic Apperception Test are sometimes used to de-
termine social adjustment. Such tests utilize students’ interpretation
of such 1items as pictures and ink blots to discover inner conflicts and
personality characteristics.

Individualized information can be derived from many sources
n the classroom. Student-made games that students then take home
and use can be of value in demonstrating individual progress. The
teacher. prepares instructions so that parent and child can play the
game-at home.

Parents can also be enlisted in helping children prepare for
such activities as buuk reports, bulletin board construction, and class
ne-vspapers. By involving parents in such activities, a great deal of
information about the individual child’s learning can be picked up.

A systematic comparison of the child's present behavior and
learming with his past records in these areas should be made before
attempting to make individualized ev aluations of students for report-
ing purposes. ’

Conferences, anecdotal records, and home visits are sources
through which the teacher can both gainand transmit individualized
information about children. )

Samples of the child’s daily work such as a spelling teét, an
arithmetic paper, a tape recording of class activitics, progress eharts,

13




suttatlary repotls, test results, and buoklets ur special prujects made
by the student are of value in.individualizing, i

Prugress repurts can be based on specific tasks accomplished.
They could also be bused on levels uf accomplishment of an individ-
uahized curriculum.

Sample suurces fur informativn un student physical desvelopment
include results of herght and weight measurements, health factors,
and physical skills and activities as demunstrated in physical educa-
tion programs.

CHAPTER V

MEANS OF REPORTING

Parents. teachers, and students generally agree that some type
of repurting tv parents s g legitimate functivn, of the school, but
there 1s little agreement vn how such reporting should be done.
Morcover, it seems certain that nu single reporting method can be
appropriate to every school situation.

The History of Reporting Methods

An examinativn of the histury of methods of reporting shows
& develupmental trend from carly numerical reporting systems to
present preference fur the conference type of repurting. The in-
crease in knowledge of how students learn has led to a curresponding
desire {o mnerease the efficieney of reporting methods 1n accordance
with this new knuwledge. Educaturs are attempting to devise meth-
uds uf reporting that infurm parents more fully of-the many phases
of their child’s schoul life. Thus many innovations have been at-
tempted in recent years, supplementing vr replacing more tradition-
al methods. :

Yauch (1) made a review of 50 years of reporting practices by
comparing the first and third editivns of the Encyclopedia of Educa-
tional Research. Y.uuch found that even early research studies con-
firmed that use of symbuls did nut adequately convey needed infor-
mation, sv attempts tv 1improve reporting systems focused on em-
phasizing several areas of progress.

Yauch alsu fuund that 1t was must often teachers who were re-
sponsible fur repurting innovations rather than parents. Research
studies shuwed that 8795 of parents favored retaimng whatever
marking system is then in effect.

A
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A survey of reporting systems in use indicate that prior to 1920
almost all schuul systems used a marking technique based on per-
centages. During the twenties marking systems began being re-
vamped so that they alsu gave recognition to a student’s efforts to
achieve 1n the classrvom. In the thirties the main innovation in
marking was the revision of systems to include some analysis of the
student’s persunal ond social development in addition to his academic
development. , . ‘

The forties and fifties brought three main goals to reporting
practices:

., 1. The marking system used should be immediately meaning-
ful to parents and students,

2. Marking systems should be standardized for all teachers in
the system, with standards being clearly stated on cards
sent {o parents so that parents and students are aware of
them.

3. Marking systems should be reviewed on a periodic basis,
preferably in cooperation with parents.

The following trends were found to be representative of more
recent trends in Teporting practices:

~ )

1. Current report cards share several common characteristics,
the most important of avhich are space to record school
grades and behavioral achievements, and space for the
teacher to add personal comments:

2. Most commun frequency of issuance is six times a year, but
some schools are cutting duwn the number of reports to one
or two a semester. )

3. Schoois are augmenting formal reports with other proce-
dures such as parent-teacher conferences.

4. Parents are playing a larger role in developing report cards
and planning revisions.

tems. Eighty-nine percent of the school systems report that
the same form is used in all schools within the system.

6. There 1s a strong drive to improve the quality of report
cards as shown by the fact that 52 percent of the districts
had revised their form within the past five years.

’

The Mode of Reporting

There are almost as many techniques of reporﬁﬁg' and evalua-
tion as there are schuul systems. The basic systems have many vari-
ations, all designed to cummunicate effectively the progress of the

15

5. Report cards are becoming more uniform within school sys-




child in the schoul. Although some schools utilize a single mode of
marking, the hiterature reflects that schools that use a combination
of methods have been more successful in conveying necessary infor-
mation to parents.

Some research studies have found that the mode of reporting
used produces no significant differences in student motivation in per-
formance. Otto et al. (2) conducted an experiment to discover
which of four methods of reporting was the most satisfactory to both
parents and teachers. The researchers wanted to ascertain whether
parents and teachers differed in terms of educational objectives and
alsu whether one reporting system had advantages over another in
terms of improving pupil achievement. They also consulted ,with
students to determine which reporting system they preferred.

The four different reporting systems studied were the following:

1. individual parent-teacher conferences

2. use of A-B-C-D-F marking system

3. "use of 1-2-3-4 marking system

4. use of S-I-U symbols on a type of report card

The results of the study indicate that the objective of maximum
wncern to both parents and teachers was getting the basic skills
in the sv-called three R’s and social studies and science. Teachers

_and parents were found to be uncertain about just what to report,
replies to questions about reporting content tended to be so vague
as to be of little use in developing new reporting systems.

The researchers considered the outstanding finding of their
study tv be the fact that there was little discernable difference.in ef-
fect between the four different plans. They concluded that a report-
ing plan using some combination of the four methods would prob-
ably be most desirable. They also noted that the conference method
is especially desirable because it conveys more information to par-
ents than the other methods. But since conferences are more time-
consuming than other methods, it is valuable to have reports by
other methods at more frequent intervals.

i

The majorify of the nation’s schE)ols retain some form of the
traditional A-F report card in reporting pupil progress.

Modification of the traditional form has given rise to methods
such as the dual-marking system, letter-marking system, and the
pass-fail rating system, in an attempt tyo overcome some of the def-
icits of the pure A-F system. . -

The Bellevue, Washington school system (3) decided to drop
report cards altugether rather than experimenting with revisions.
They substituted instead a conference-type method of reporting to
parents. ’
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School personnel felt that report cards were unsatisfactor for
a number of reasons. Report cards only told how the child was doing
with no explanation for his progress or lack of progress. Communi-
cation between home and school should be two-directional, whereas
with report cards 1t was likely to be only one way. Report cards
don't give the teacher any insight into family history and problems,
which would obviously have an effect on the child’s school work.

Under the new conference plan, parents were invited to school
pertodically for information-exchange visits with their child’s teach-
er. Thus, when students are dving poorly in school, parents have a
better chance of understanding the child’s problems and knowing
what t{o do to help.

This innovation was not generated solely by faculty members
and other educators. It was the result of a citizens’ committee ap-
potnted as a result of parental dissatisfaction with the existing mark-
ing system. The committee found that parents felt that parent-
teacher conferences were the most effective methods of exchanging
information between home and school.

Conferences are held during six days in November and six in
February set aside for that purpose. Conferences are held in the
afternoon and last at least half an hour. The appointment slips sent
home with parents list several possible topics for discussion, for ex-
ample, student work habits, individual growth, growth as a group
member, comparative grades, reading, writing, and speaking. When
the parent returns the slip to the teacher, she checks areas she is
particularly interested in discussing. Prior to the parent-teacher
conference the teacher meets on an individual basis with each stu-
dent to discuss his particular progress and concerns.

Other school districts have retained some form of report card’
and supplemented 1t with other reporting techniques, while attempt-
ing to refine grading techniques and eliminate inaccuracies and in-
adequacies in report cards. :

The dual-marking system.has been in use in various schools to
report student progress. It attempts to relate progress to ability and

sets grade norms. It™also atlempts to set objective standards on
which the teacher base}grading and reporting.

A dual-reporting system may be a combination of various modes
of reporting. A check list and letter grade combination, conference
and letter grade combinativun, and anecdotal record and conference
combination are all examples of dual-reporting systems.

A sometimes neglected svurce of reporting student experience
is the student -himself. A parent may manifest more interest and
even more credibility in the reports which the child himself relates
to the hume than the moure formal reports which the teacher prepares
and sends home with the child. Children’s personalized reporting to




the home can be institutionalized within the school system in a num-
ber of ways. Some of these include the following:

1. A self-evaluation form completed by the student and sent
home with the child. The form should include attitudinal
questions, affectne and cognitive dimensions of reporting.

o

Letters from students to parents summarizing student
school life for a period of time.

3. Parent-teacher-student conferences, parent-child confer-
ences, and teacher-child conferences.

Checklists
Samples of student classroom work

.Ul e

Frequency of 'Reporting

The frequency with which schools report to parents is a signifi- _

cant part of a reporting and evaluation system. When to report is
a decision that the schoul must mahe when devising a reporting plan.

A report from the Elementary Schools Section of the United
States Office of Education (4) surveyed 70 school systems of various
sizes and compositions 1n all parts of the country. The survey found
that rore than fifty percent of the schools sent out written reports
to parents four times a year. Other schools sent out reports to par-
ents three times, six times, twice, and once a yeqr, respectively, in
order of the number of schuol systems responding. The researchers
found that reports are now being sent home less frequently than
had been in former years, because the “careful observation, exten-
sive record-kecping, and studied judgment which modern reporting
requires of teachers” makes this necessary.

Some districts have eliminated mass issuance of report cards,
and instead adopted a system wherein report cards are issued a few
at a time during the year. The school informs the parents that they
will receive a report on their child sometime jn November and in
May and at the end of the school year, for instance. Teachers report-
ed that this plan eliminated some of the tension and fear that arose
when children all got together to compare report cards. It also has
the advantage of distributing the teacher’s work load more evenly
and allowing him to do a more thorough evaluation than does the
com entional system of sending out all reports at the same time. In
addition it gives the teacher additional time to involve the child in
preparatiop of his report.

A study by the NEA (5) of the frequency of reports.found that

459, of elementary schools reported four times a year, 44% report-
ed more than five times a year, 69 reported five times a year, 3%
reported three times a year, and less than one percent reported
twice a year.

18
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Otto et al. (6) made a survey of how often reports to parents
should be made. Fifty percent of the teachers responded that reports
should be 1ssued as needed, with the remainder being cqually divided
in preference for reports every six ur nine weeks. The majority of
parents wanted reports every six weeks, with the remainder favor-
ing reports every nine weeks.

1. Yauch, Witbur. - What Rescarch Says About School Marks and Their Re-
porting”, NEA Journal, (May, 1961), 50, 58.

Otto, Ienry. Melun Bowden, Vere de Vault, Joscph Kotrlik, and James
Turman. Four Methods of Repurting to Parcals. Report of a Study Spon-
sored by Texas Congress of Parents and Teachers, Austin, Texas. Univer-
sity of Texas, 1957, 247 p.

13

3. ~Thiking About Droppmg Report Cards.” Schoul Management, XI (April.
1967), 104-109.

4. * Reporting Pupl Progress to Parents™, Educational Briefs, XXXIV (De-
cember 1956), 24 p.

:I{cpomng to Parenis”. NEA Rescearch Bulletin, XLV (May, 1967).
6. Otto, op. cit.

(&1

CHAPTER VI

B
INFORMATION PERTINENT TO REPORTING
MODEL DEVELOPMENT

.

The author conducted research on parent and teacher prefer-
ence in 1nformativn tv be repuorted to the home. This data was gath-
ered in an effurt tu develup « mudel reporting system incorporating
parent and teacher preference and previous research findings as ci-
ted in the literature.

This survey uf parent-teacher preference in information to be
repurted tu the hume was made in Independent School District #276
in Minnetunka, Minnesota. A ten percent sample of ‘the population
was tahen, with 300 questivnnaires being sent out to parents and 90
to teachers. In compiling the final results 240 questionnaires from
parents and sixty frum teachers were used. (The extra question-
naires were necessary to achieve the desired return of eighty per-
cent.) Items included in the questionniaire were designed to ascer:
tain parents and teachers’ vpinions of what information should be
repurted to parents abuut the child’s life in school and how often this :
information should be reported.

The survey was cunducted in Minnesota School District #276,
which 1s located in an upper-middle class residential suburb of Min-

19
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neapolis consisting of single family homes with minimal commercial
and industrial dcyelopment. Thé population of the study was com-
posed of parents whose children were in attendance in grades K-6
‘during the school year 1970-71 and teachers employed in grades K-6
in 1970-71 in the Minnetonka School District.

The questionnaire asked the respondents to rank five types of
information according to the importance they.attached to each type.
The types of information were the following. information compar-
ing a child with other students, information about the child's social
adjustment, individualized information about how much the child
has learned, information about how well the child works up to capa-
city, and iniormation about the child's physical development. Re-
spondents were able to add information that they wanted which was
not already included in the questionnaire or delete any type of infor-
mation which they felt was not desirable. The questionnaire also
asked respondents how often such information should be reported to
parents.

Analysis of Student iivaluation and Reporting
* Practices in the Elementary School

This infoimation is being compiled as part of a study to develop a medel
1eporting system in the elementary school. This study 15 being-conducted with
the hnowledge of Dr. Poot, Superintendent of the Minnetonka Public Schools
b, David Ongiri, a former clementary school teacher in the Minnetonka
sthoofs. Delete any statements below which you do not consider to be impor-
tant in student evaluation and reporting, and add any statements that you
think would be relevant. Then rank the statements in order of their impor-
tance in the blanks on the left hand-side, i.e. 1. for most important through 5.
for least important. Also, circle on the right hand column the number repre-
senting the number of times per year that you think parents should recetve
such information about their children. Please feel free to comment or call.
Thank you for your cooperation.

frequency

| ——Information comparing the child with other studeats, 1 2 3 4 5
e.g., achievement tests, rank scores comparing the 6 7 8 9 10
child with others in his elass .

2——Informatifon about the child’s social adjustmem, eg. 1 2 3 4 5
how the child gets along with other children, how he 6 7 8 9 10

. interacts ‘with adults, how he performs in group

activities

3.—Individualized information about how much the child 1 2 3 4 5
has learned; e.g., an analysis and examples of daily 6 7 8 9 10
work, progress reports at a fixed period of time,
remedial®and enrichment aspects of the child’s work

4~—Iow well the child works up to capacity; e.g., in- 123435
formation comparing the child’s work from one period 6 7 8 9 10
with that of another period, analysis of how much
effort he puts into daily assignments

S.—Information about the child’'s physical development,- 1 2 3 4 5
¢.g., physical growth, health, performance in physical 6 7 8 9 10

education activities
6.——Other: (please specify)
Comments: .

20
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Results of the survey indicated that individualized information
about how much the child has learned is the item of highest priority
to parents. On the other hand, teachers consider information about
the child's social adjustment to be of top priority in reporting, and
ranked individuahized informatron third out of the possible five.
After individualized information, parents caose, in order of prefer-
ence, how well the child works to capacity and information ¢ompar-
ing the child with other students, information about the child’s so-
cial adjustment, and lastly information about the child's physical de-
velopment. Teachers ranked information about how well the child
works to capacity second in preference, with comparative informa-
%_wnl and physical development information fourth and fifth respec-
ively. '

The general lack of agreement between parents and teachers
as to what to report 15 quite obvious from the above. This dichotomy
15 present 1n many schoul systems and often hinders development of
a reporting system that is reasohably satisfactery to parents and
teachers.

Parents and teachers were also asked how often each of the five
types of information should be reported to parents. Parents wanted
information about how well the child works to capacity and individ-
ualized information about hiuw much the child has learned to be re-
ported home five times each year. Information about the child’s so-
cial adjustment should be reported four times per year with infor-
mation about the child’s physical development and information com-
paring the child with other students wanted three times per_year.

pl

2




TABLE 1

Al Parents’ Ranking of Five Types of Information Concerning
Pupils in Ordzr of Importance

Rank Frequency Distribution Mean
Type of Information 1 2 3 4 5 Rankc
Information comparing
the child with other
students 33 31 102 93 4 2.71
Information about the
child’s social adjust-
ment 16 37 63 105 2 3.18
Individualized infor-
mation about how much .
the child has learned 52 92 36 21 24 1.99
How well ‘the child ,
works up to capacity 70 35 22 11 60 2.7
Information about the
child’s physical
development 63 11 5 1 140 3.66

v
L4

’ Analysis of bata for All Parents

Table 1 shows that the parents place primary importance on in-
dividualized information abuut how much the child has learned, this
« had a mean of 1.99. How well the child works up to capacity and in-
formation comparing the child with other students followed this in
parental concern w:th tdentical mean ranks of 2.71. Of lesser inter-
est to parents was information about the child’s social adjustment
with a mean rank uof 3.18 and information about the child’s physical
development with a mean rank of 3.66.

22
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, Teachers are in agreement with parents that individualized in-
_foimation should be reported five times per year. Teachers also
agree that|information on the child’s .social adjustment should be
reported to the home four times per year. However, teachers want-
ed information about how well the child works to capacity only four
times per year and physical development and comparative informa-
tion only twice a year.

TABLE 3
Teachers’ Ranking of Five Types of Information Concerning
Pupils in Of_der of Importance—All Schools

Rank Frequency Distribution " Mean
\ " Type of Information 1 2 3 4 5 °  Rank

Information comparing ,
«the child with other.
students 2 8 4 12 28 - 403

Information about the -
child’s social adjust- -
- ment -~ 11 27, 18. 4 0 . 225

Individualized-infor- -
mation about how Tnuch
the child has learned 14 14 22 8 1 ,2.46

How well the child L
works up to capacity 21 15 10 7 4 2.26

Information about the
child’s physical

development 7 7 9 18 16 351
* R, B -

) . .
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Table 3 shuws that teachers prefer information of an individu-
alized nature abuut huw much the child has learned to be reported
five times a year. This was the highest frequency, followed by infor-
mation about, sucial adjustment and information about how well the
child wourks to capacity each to be reported four times a year. They
v.ould like infurmativn about the.child’s physical development to be
reported three times. Infurmation comparing children should be
sent home only twice a year.

Table 4 indicates that parents prefer that, all types of informa-
tion except information about the child’s physical development
shuuld be repurted fuur times a year. However, they are interested
in receiving information about the child’s physical development only
three times a year. .

Relatively few parents and teachers chose to delete information
from the questivnnaire, a total of nine respondents deleted any in-
formation. This would seem to indicate that the great majority of

. parents and teachers want all the types of information listed on the
" questionnaire to be reported to the home. '

. . TABLE 5 :

Types of Information Deleted by Parents and Teachers

Type ofdnformation . Tedchers Parents Total

@

Information comparing
the child with other . :
students 3 2- 5

Information about the A ‘
child’s social adjustment 0 0.

Individualized informa-
tion about how much the
child has learned 0 0 0

How well the child works
up to capacity 1 0 1

Information about the
child’s physical
development . 2 1 3

. 26
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Deletion,of lliformatism by Parents and Teachers i

Table 5 indicates the number of teachers and parénts who de-
leted a type.of information from the questionnaire as being of no
importanee to them. Three teachers and two parents deleted infor-
mation comparing the child with other students, one teacher deleted
information about how well the child works up to capacity, and two
teachers and une parent deleted informativn about the child’s physi-
cal development. Parents and teachers thus indicated that they
wanted all types of the information contained on the questionnaire
as evidenced that so few chose tu delete the information when given
the oppurtunity. Although information was added it was not signifi-
cantly different frum the five types of information contained in. the
questionnaire. ’

Summary .

Although parents and teachers involved in this particular sur-
vey had sume areas of agreement, the general trend of the results
was of frequent lack of agreement. Parents wanted information re-
purted to them more frequently than teachers felt it should be in
several instances. Teachers rated information comparing students as
of little 1mportance, parcnts ranked this as of second in importance.

N The Model

The problems of reporting and evaluation have been persistent
ones for educators. The author's proposed model is an effort to pro-
vide parents with information about their child’s school life in a way
that is supportive and accurate.

w

The planned model reporting system would discard the use of
all symbolic representations of evaluations of student progress. This,
would ehiminate the hazards which letter grades, percentage systems,
and number grades pose for teachers, parents, and especially stu-
dents. Students who have always received poor grades are likely to

- have developed a puor self-image as well. The ramificdtions of this

lowered self-esteem in later life can be many. Report card time can
be particulariy traumatic to the child who has low academic ability
but who expends great effort in completing his schoolwork. A con-
tinuing parade of C's and D's may tell such a child in a very dra-
matic way the vppusite of all the pious platitudes about the rewards
of hard work. .. - .

[

Symbolic representation often has the effect of creating’confu-
sion fur parents, teachers, and students as to what such marks really
mean. Standards fur assigning grades vary so dramatically from dis-
‘trict to district, schoul to schoul, grade to grade, and teacher to teach-
er. This can be especially confusing and demoralizing to young chil-

" dren.
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Marking time can be a time of anxiety and pressures for teach-
ers. The process of assigning letter grades 1s difficult under the best
of circumstances, and circumstances are often far from ideal. Teach-
ers are aware of the fact that grades may have implications far be-
yond the classroom, as in college admission and scholarshlp awards.
Teachers may be subJect tu pressure from parents, students, other
teacheys, and administration to give higher grades than a student
actually deserves. Remembér the quarterback who would miss the
big game against Siwash if teacher didn't change the D to B? the
situation that launched so many bad movies and plays. For teachers
struggling to be just, that situation would not be terribly funny per-
haps. o

Low grades can be a potent weapon when misused by parents.
Parents whu withdraw love and reassurance from children whose
schoolwork is not up to standard can do irreparable harm to a child’s
sense of qecurlty and affection.

It should also be pointed out that the adoption of this model will
probably nut affect pupil achievement. Research studies by Otto,
. Bowden, et al, Mann, Odell, et al, and Chansky found that the type
of reportmg system used in a district did not have a substantial ef-
fect on pupil achievement in the district.

For admmlstratg\e purposes the school year would be divided
into fuur quarters of nine weeks each. This provides a scheduling
framework for teachers and administrators.

The model mll include provision for two regularly scheduled
parent-teacher conferences during,the school year, plus as many
others as parents and teachers may deem necessary. The first con-
ference will be held towards the end of the first quarter. During the
conference the teacher will discuss with parents their child’s per:
formance on informal and standardized tests. Also at this conference
the teacher will discuss with the parents a set of objectives to be fol-
lowed through the year. Any matters of concern to parents and
teacherin regard to class attitude and social adjustment will be clari-
-fied at the first conference.

The second conference will be held towaid the end of the third
quarter. At this cunference the objectives set-by teacher and parents
will be reviewed to ascertain how much progress has been made to-
ward meeting the goals. Strengths and weaknesses of the child’s
work in school will be discussed. The teacher will talk with the par-
ents about prumotivn and enrichment opportunities for the future.

In. addition to the two regularly scheduled conferences it will
be comimunicated to parents and teachers that conferences are de-
sirabie and vital means of exchanging infurmaticn and that confer-
ences may be held whénever the need arises.

One of the considerations in.constructing the model was to in-
clude the five types of mfurmatwn un the research questionnaire pre-

' 28
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viously cited. The reporting procedure would_include this informa-
tion with regard to the wishes of the teachers and parents as to fre-
quency and importance of the information.

Individualized information about how much the child has
learned would be collected by the teacher from tests, daily work, stu-
dent self-evaluation, and reports from special services. )

This information would then be reported at conference tfime and
also sent home each month. Reporting this information once each
month would allow parents to keep abreast of the child's progress
regularly and detect problems before they become too serious.

Reporting at suc‘tf-ﬁ'equent intervals would also be helpful to
parents and schoul pcrsonnel in counseling students who need help,
since clear evidence of the child's achievement would be available.
Providing information of importance to parents at frequent inter-
val> would also be valuable in cementing relationships between the
home and the school.

The monthly report to parents would consist of samples of the
student's work, discussion of current remedial and enrichment as-
pects of the child's work, information about formal and informal
testing done during the month, and an assessment of the child's daily
work and its quality. Also part of these reports would be the stu-
dents reporting to the home. The schools would take specific meas-
ures to insure that the child aids in the reporting program of the
schools.

Information about how well the child works to capacity would
be culled from daily work, teacher observation, and progress and in-
formal tests. Comparisons would be made of how well the child
works at two different, fixed. periods. The teacher would observe
especially for student attitude and how much effort the student ex-
erts in completing assignments. .

Comparative information will be reported to parents through
the use of standardized tests with local and national norms. An
achievement test will be administered once a year at the beginning
of the third quarter. (For example, the Iowa Baslc Test of Develop-
ment fur grades 3-6 and Durrel-Murphy Reading Readiness Analysis
for grade 1 and Gates-MacGinitie for grade 2). Stanford-Binet in-
telligence tests will be administered every other year in grades 1,
3, and 5. Attitude tests will be administered once each year, and a
comparison can be made of changes in the child’s attitude from year
to year. Information comparing the child with other students will
be conveyed at conference time.

Information about the child’s social adjustment will be secured
primarily from teacher observation, and in some instances, from spe-
cial services such as school social workers and psychologists. This
information includes how the child works and plays in a group, how
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the child interacts with children and with adults, and how the child
utilizes lewsure time. This information will be reported to parents
at conference time and more often when needgd.

Physical development information will be reported to the home

.dt the time of the conferences and by written reports in the first and_

third quarters of the year. The reports will include information
about the child's general health as the school has observed it and in-
furmativn about the child’s physical education z}cti\ ities and progress.

Conclusions and Recommendations A

The model reporting method herein recommended attempts to
improve vn previous reporting methods by replacing a one dimen-
sional approach with a multi-faceted plan. It is believed that this
will eliminate some of the failures and inadequacies that resulted
when reporting was restricted only to report cards and similar tech-
niques. Any single method cannot successfully report to parents all
they need and want to know.

The objectives and methods of reporting and evaluation must
be known and understood by parents as well as school personnel if
disputes and hassling vver reporting innovations are to be avoided.
The disparity between teacher and parent opinions of reporting re-
vealed in the previvusly cited research study indicates that achiev-
ing a meeting of the minds in the area of reporting may in itself
present a major hurdle.

Personal contact of the parent and the feacher is necessary to
_a satisfactor, L.ome-school reporting plan. Parents and teachers can
communicate much more effectively in a conference setting, than
they were able tu in traditional methods which were often nothing
more than a one way exchange from school to home.

The conclusion may be drawn that there are six basic stages in-
volved in developing a good reporting plan

1. Acquaintance of school personnel and parents
Locating and isolating evaluation tools
Collecting evaluation data

Analyzing the collected data

Reporting the collected data to parents

@ O o

Reviewing the evaluation
The abuve cunclusions lead to the following recommendations:

1. A common basis for evaluation and reporting of the learn-
ing prucess throughout the school system should be developed.
Guidelines should be drawn up with the participation of administra-
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fors, parents, students, and teachers so that many points of views may
be heard and incorporated.

' 2. Inservice training for teachers and informational sessions
for parents are a necessary part of initiating and continuing an ade-
quate reporting plan. Such a program can consist of training ses-
stuns in methodology and communications, as well as special sessions
for teachers in the use of evaluation and reporting techniques.

3. A sound and clearly understandable statement of what the
student evaluation and reporting plan is ajtempting to accomplish
should be available to parents and teachers to avoid confusion and
misinterpretation of school objectives.

4. The child should be utilized in the reporting plan as much
as possible, in planned constructive ways as well as in spontaneous
opportunities which may arise,

5. Each school must bear the primary responsibility in build-
ing adequate school-home communication, since parents are fre-
quently unsure of how to initiate and continue such communications.

The problem of developing a permanently satisfactory reporting
and evaluation system has no final solution, Since educational goals
and objectives are continually shifting and being re-assessed, so must
reporting and evaluativn systems, which derive their existence from
the educational plan as a whole,
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